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Section 1. AIMS Profile
After reviewing and/or updating the Educator Preparation Provider's (EPP's) profile in AIMS, check the box to indicate that the
information available is accurate. 

1.1 In AIMS, the following information is current and accurate...
 Agree Disagree

1.1.1 Contact person
1.1.2 EPP characteristics
1.1.3 Program listings

Section 2. Program Completers
2.1 How many candidates completed programs that prepared them to work in preschool through grade 12 settings during
Academic Year 2017-2018 ?

Enter a numeric value for each textbox.
 
2.1.1 Number of completers in programs leading to initial teacher certification or
licensure1 33 

2.1.2 Number of completers in advanced programs or programs leading to a degree,
endorsement, or some other credential that prepares the holder to serve in P-12
schools (Do not include those completers counted above.)2

88 

Total number of program completers 121

 

1 For a description of the scope for Initial-Licensure Programs, see Policy 3.01 in the Accreditation Policy
Manual
2 For a description of the scope for Advanced-Level Programs, see Policy 3.02 in the Accreditation Policy
Manual

Section 3. Substantive Changes
Have any of the following substantive changes occurred at your educator preparation provider or
institution/organization during the 2017-2018 academic year?

3.1 Changes in the established mission or objectives of the institution/organization or the EPP

3.2 Any change in the legal status, form of control, or ownership of the EPP.

3.3 The addition of programs of study at a degree or credential level different from those that were offered when most
recently accredited

3.4 The addition of courses or programs that represent a significant departure, in terms of either content or delivery,
from those that were offered when most recently accredited

3.5 A contract with other providers for direct instructional services, including any teach-out agreements

Any change that means the EPP no longer satisfies accreditation standards or requirements:
3.6 Change in regional accreditation status

3.7 Change in state program approval
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Candidate Name ____________________________________________________________ Evaluators: ______________________________________________ 
 
Advisor _______________________________________  Major ______________________      ______________________________________________ 


   
Semester ______________________________                           ______________________________________________ 


 
````````````````````````````````````````````````````````````````````````````````````````````````````````````````````````````````````````````````````````````````````````````````````````````` 
The following rubric is used to determine the  level of knowledge (not ability to implement)  a student seeking entrance into SNU Educator Preparation 
Program has re:  CAEP  and  InTASC Standards ,  OK Competencies , and  SNU Characteristics of Effective Teaching . As candidates discuss these topics, please 
indicate the level of performance for each candidate in each particular area.   


 
Standards/ 
Competencies/
Characteristics 


Unacceptable (1 pt.)  Acceptable (2 pts.)  Target (3pts.)  Score 


 
Learner 
Development 
 
CAEP 1.1 
InTASC 1 (d)  
OK 2 
SNU 1 


 
Candidate demonstrated  some 
basic  knowledge of 
theories/theorists as s/he 
articulated (1) how students 
construct knowledge, acquire 
skills, and develop disciplined 
thinking processes, and (2) 
explained �ive or more creative 
instructional strategies that 
promote student learning. 
grow and vary in their 
cognitive, linguistic, social 
emotional, and physical 
development2) how student’s 
development in these areas 
in�luences learning; and  (3) 
demonstrated critical 
thinking as s/he articulated 
one or two generic ways  to 
implement and modify 
developmentally appropriate 
and challenging learning 
experiences for all students.   


 
Candidate demonstrated 
knowledge of theories/theorists 
as s/he articulated (1) how 
students construct knowledge, 
acquire skills, and develop 
disciplined thinking processes, 
and (2) explained �ive or more 
creative instructional strategies 
that promote student learning. 
grow and vary in their cognitive, 
linguistic, social emotional, and 
physical development2) how 
student’s development in these 
areas in�luences learning; and  (3) 
demonstrated critical thinking 
as s/he articulated three or 
four more speci�ic ways  to 
implement and modify 
developmentally appropriate and 
challenging learning experiences 
for all students.   


 
Candidate demonstrated 
in‐depth  knowledge of 
theories/theorists as s/he 
articulated (1) how students 
construct knowledge, acquire 
skills, and develop disciplined 
thinking processes, and (2) 
explained �ive or more creative 
instructional strategies that 
promote student learning. grow 
and vary in their cognitive, 
linguistic, social emotional, and 
physical development2) how 
student’s development in these 
areas in�luences learning; and  (3) 
demonstrated critical thinking 
as s/he articulated �ive or more 
speci�ic ways  to implement and 
modify developmentally 
appropriate and challenging 
learning experiences for all 
students.   


 


 
Learner Dev: 
Diversity 
 
CAEP 1.1 
InTASC 1 (e) 
OK 2 
SNU 1 


 
Candidate demonstrated 
knowledge of 
theories/theorists as s/he 
articulated (1) how students 
grow and vary in their 
cognitive, linguistic, social 
emotional, and physical 
development, and (2) 
demonstrated critical 
thinking as s/he articulated 
two or three four speci�ic 
ways  to implement and 
modify developmentally 
appropriate and challenging 
learning experiences. 


 
Candidate demonstrated 
knowledge of theories/theorists 
as s/he articulated (1) how 
students grow and vary in their 
cognitive, linguistic, social 
emotional, and physical 
development, and (2) 
demonstrated critical thinking 
as s/he articulated two or 
three four speci�ic ways  to 
implement and modify 
developmentally appropriate and 
challenging learning experiences 
for all students.  


 
Candidate  demonstrated 
in‐depth  knowledge of 
theories/theorists as s/he 
articulated (1) how students 
grow and vary in their cognitive, 
linguistic, social emotional, and 
physical development, and (2) 
demonstrated critical thinking 
as s/he articulated four or 
more speci�ic ways  to 
implement and modify 
developmentally appropriate and 
challenging learning experiences 
for all students.   


 


 
Learner Dev: 
Readiness to 
Learn 
 
CAEP 1.1 
InTASC 1(f) 
OK 2  


 
Candidate demonstrated 
knowledge of 
theories/theorists as they 
articulated ways to identify 
student’s readiness to learn 
and  described one example 
that any one area may affect 


 
Candidate demonstrated 
knowledge of theories/theorists 
as they articulated ways to 
identify student’s readiness to 
learn and  described two or 
three  speci�ic examples  that 


 
Candidate demonstrated 
in‐depth  knowledge of 
theories/theorists as they 
articulated ways to identify 
student’s readiness to learn and 
described four or more speci�ic 
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SNU 1  performance on others.   any one area may affect 
performance on others.  


examples  that any one area may 
affect performance on others.  


 
Learner Dev: 
Language 
and Culture 
 
CAEP 1.1 
InTASC 1(g) 
OK 2  
SNU 1 


 
Candidate demonstrated 
knowledge of 
theories/theorists as they 
explained how language and 
culture impacts student 
learning and  explained one 
or two ways  to modify 
instruction to make learning 
comprehensible for all 
students.  


 
Candidate demonstrated 
knowledge of theories/theorists 
as they explained how language 
and culture impacts student 
learning and  explained three or 
four speci�ic ways  to modify 
instruction to make learning 
comprehensible for all students.  


 
Candidate demonstrated 
in‐depth  knowledge of 
theories/theorists as they 
explained how language and 
culture impacts student learning 
and  explained four or more 
speci�ic ways  to modify 
instruction to make learning 
comprehensible for all students.  


 


 
Learner 
Differences: 
Approaches 
to Learning 
 
CAEP 1.1 
InTASC 2(g) 
OK 3  
SNU 3 


 
Candidate demonstrated 
knowledge of 
theories/theorists as s/he 
explained the different 
approaches to learning and 
explained  only one way  to 
design instruction so all 
students learn.  


 
Candidate demonstrated 
knowledge of theories/theorists 
as s/he explained the different 
approaches to learning and 
explained  two or three ways  to 
design instruction so all students 
learn.  


 
Candidate demonstrated 
in‐depth  knowledge of 
theories/theorists as s/he 
explained the different 
approaches to learning and 
explained  four or more creative 
ways  to design instruction so all 
students learn.  


 


 
Learner 
Differences: 
Emotional 
Needs 
 
CAEP 1.1 
InTASC 2(h) 
OK 3  
SNU 3 


 
Candidate demonstrated some 
knowledge of 
theories/theorists as s/he 
explained how emotional 
needs, including students with 
disabilities and giftedness, 
affect learning and  only one 
strategy  and resources to 
address these needs.  


 
Candidate demonstrated 
knowledge of theories/theorists 
as s/he explained how emotional 
needs, including students with 
disabilities and giftedness, affect 
learning and  explained two or 
three strategie s and resources to 
address these needs.  


 
Candidate demonstrated 
in‐depth  knowledge of 
theories/theorists as s/he 
explained how emotional needs, 
including students with 
disabilities and giftedness, affect 
learning and  explained four or 
more creative strategie s and 
resources to address these needs.  


 


 
Learner 
Differences: 
Language 
Acquisition  
 
CAEP 1.1  
InTASC 2(j) 
OK 3  
SNU 3 
 


 
Candidate demonstrated 
knowledge of 
theories/theorists as s/he 
explained second language 
acquisition and explained  only 
one strategy a nd resources to 
support language acquisition.  


 
Candidate demonstrated 
knowledge of theories/theorists 
as s/he explained second 
language acquisition and 
explained  two or three 
strategies a nd resources to 
support language acquisition.  


 
Candidate demonstrated 
in‐depth  knowledge of 
theories/theorists as s/he 
explained second language 
acquisition and explained  four or 
more creative strategies a nd 
resources to support language 
acquisition.  


 


Learner 
Differences: 
Family and 
Community 
 
CAEP 1.1 
InTASC 2(j) 
OK 3 
SNU 3 


Candidate demonstrated 
knowledge of 
theories/theorists as s/he 
explained how student’s 
experiences, abilities, talents, 
prior knowledge, as well as 
language culture, family, and 
community values affect 
learning, and  explained only 
one  to use this information to 
support learning for 
classmates.  


Candidate demonstrated 
knowledge of theories/theorists 
as s/he explained how student’s 
experiences, abilities, talents, 
prior knowledge, as well as 
language culture, family, and 
community values affect learning, 
and  explained two or three 
way s to use this information to 
support learning for classmates.  


Candidate demonstrated 
in‐depth  knowledge of 
theories/theorists as s/he 
explained how student’s 
experiences, abilities, talents, 
prior knowledge, as well as 
language culture, family, and 
community values affect learning, 
and  explained four or more 
creative way s to use this 
information to support learning 
for classmates.  


 


 
Learner 
Differences: 
Diverse 
Values 
 
CAEP 1.1 
InTASC 2(k) 
OK 3 
SNU 3 


  
Candidate demonstrated 
knowledge of 
theories/theorists as s/he 
explained how to access 
student’s diverse background 
information and explained 
only one   way  to incorporate 
these experiences to enrich 
instruction.  


  
Candidate demonstrated 
knowledge of theories/theorists 
as s/he explained how to access 
student’s diverse background 
information and explained  two 
or three speci�ic ways  to 
incorporate these experiences to 
enrich instruction.  


 
Candidate demonstrated in‐depth 
knowledge of theories/theorists 
as s/he explained how to access 
student’s diverse background 
information and explained  four 
or more speci�ic, creative ways 
to incorporate these experiences 
to enrich instruction.  
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Planning 
Instruction: 
Technology 
 
CAEP 1.1 
InTASC 7(k)  
OK 7 
SNU 5 


 
The candidate demonstrated 
knowledge of technological 
tools and  explained only one 
way  to use technology to meet 
diverse needs of students.  


 
The candidate demonstrated 
knowledge of technological tools 
and  explained two or three 
creative ways  to use technology 
to meet diverse needs of 
students.  


 
Candidate demonstrated 
in‐depth  knowledge of 
technological tools and 
explained four or �ive creative 
ways  to use technology to meet 
diverse needs of students.  


 


 
Technology: 
Strategies 
 
CAEP 1.1 
InTASC 8(n) 
OK 7 
SNU 5 


 
Candidate demonstrated the 
importance of using 
technology in the classroom by 
explaining  one or two ways 
s/he would use technology 
during instruction 


 
Candidate demonstrated the 
importance of using technology 
in the classroom by explaining 
three or four ways  s/he would 
use technology during 
instruction.   


 
Candidate demonstrated the 
importance of using technology 
in the classroom by explaining 
�ive or more ways  s/he would 
use technology during 
instruction.   


 


 
Demeanor 


 
Candidate exhibits  5 or fewer 
of the following during the 
interview: 
  ‐ Acknowledges all panel 
members 
   ‐Clear voice quality 
   ‐Speaks con�idently, without 
hesitation 
   ‐Maintains enthusiasm 
   ‐Poise and maturity 
   ‐Establish rapport of mutual 
respect for panel 
   ‐Articulates thoughtful 
responses 
   ‐No errors of English usage. 


 
Candidate exhibits  6 or 7  of the 
following during the interview: 
  ‐ Acknowledges all panel 
members 
   ‐Clear voice quality 
   ‐Speaks con�idently, without 
hesitation 
   ‐Maintains enthusiasm 
   ‐Poise and maturity 
   ‐Establish rapport of mutual 
respect for panel 
   ‐Articulates thoughtful 
responses 
   ‐No errors of English usage. 
 


 
Candidate exhibits  all  of the 
following during the interview: 
  ‐ Acknowledges all panel 
members 
   ‐Clear voice quality 
   ‐Speaks con�idently, without 
hesitation 
   ‐Maintains enthusiasm 
   ‐Poise and maturity 
   ‐Establish rapport of mutual 
respect for panel 
   ‐Articulates thoughtful 
responses 
   ‐No errors of English usage. 


 


 
Reasons for 
Teaching  


 
Candidate articulated  only 
one  reason why they desire to 
work with learners. 


 
Candidate articulated  two 
reasons why they desire to work 
with learners. 


 
Candidate articulated  three 
reasons why they desire to work 
with learners. 


 


 
Purpose for 
Public 
Education 
 


 
Candidate articulated  only 
one  purpose for and/or 
bene�it of public education.  


 
Candidate articulated  two 
purposes for and/or bene�its of 
public education.  


 
Candidate articulated  three 
purposes for and/or bene�its of 
public education.  


 


 
 
InTASC 4: Content Knowledge 


 
ENGL 1113                    ENGL 1213                    Math Course                 Speech Course    __________ 
Foreign Language Pro�iciency                     OGET Passed                      GPA    ____________ 
 


 
Other Requirements  


 
Observation Hours Completed                     Portfolio Started     ____Y_____  
 
Teaching Disposition Assessment Submitted        Y            Admissions Essay Submitted  __________    
 
Candidate   demonstrated/articulated examples of experiences in working with students/children _______________   
 


   
 
Concerns/Comments noted by 
panel and discussed with faculty 
advisor.  


 


 
Accept   Deferral until de�iciencies completed                 Repeat Interview Required _________ 
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Candidate’s Signature ____________________________________________________     Date _______________ 
 
 
Advisor Signature ________________________________________________________      Date _______________ 
 
Note to Advisor: Please meet with your Teacher Candidate to discuss their performance during the interview and to discuss what areas need 
improvement.  After meeting with Teacher Candidate, please sign and return this form to the Of�ice of Educator Preparation – H109 
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Action Research Pilot Project for First‐Year Teachers: 
 Engaging and Motivating Students to Impact P‐12 Student Learning 


 
The purposes of this Action Research project is to determine if Southern Nazarene 
University’s (SNU) �irst‐year teachers use effective instructional strategies that 
engage and motivate all students to master content standards (InTASC 8, CAEP 4.1, 
4.2; OK 14; SNU 2), and if  SNU’s �irst‐year teachers bene�it from individual and 
collaborative supervision (InTASC 9, CAEP 4.1, 4.2;, OK 9; SNU 10). 2).  The main 
focus will be on what type of classroom environment motivates students to engage 
in the learning process; in other words, what actions of a teacher make a learning 
environment effective or ineffective for student learning.  
 
Two questions that will be analyzed are (1) are all students engaged during the 
teaching; and (2) are all subgroups excelling in cognitive skills? The �irst question 
will be answered through the use of videotaping lessons, followed by the teacher’s 
personal analysis and re�lection and then through analysis and discussion of the 
videotapes with a university supervisor. The second question will be answered 
through the use of a Teacher Work Sample (TWS), in which the teacher analyzes 
students’ learning gains through the use of pre‐ posttests and analysis of unit and 
lesson goals. The teacher will analyze the learning goals of the entire class and 
subgroup to determine if all students are achieving mastery of content standards.  
 
This Action Research project is based on research studies (Miller and Stewart, 2013; 
Stover, Kissel, Haag & Shoiker. 2011; L’Allier, Elish‐Piper, & Bean, 2010), that 
concluded that teachers bene�it from supervision when it is collaborative, re�lective, 
and inquiry based; and on other studies (Ryu and Lombardi, 2015; Nagro, Hooks, 
Fraser & Dawn, 2016; Radley, Dart & O/Handley, 2016; Christenson and Reschly, 
2012; Hanna, 2014) that concluded that students increase in academic skills when 
then are engaged during classroom learning.  This Action Research will include (1) 
the teacher videotaping, analyzing, and re�lecting on at least two lessons from the 
unit use for the Teacher Work Sample with follow‐up discussions with a university 
supervisor; and (2) the teacher completing a Teacher Work Sample that includes the 
two videotaped lessons. The purposes of the videotapes are for the teacher to 
determine if all students are engaged during the lesson and to determine what the 
he/she can do to improve engagement. The purpose of the Teacher Work Sample is 
to determine the cognitive growth of the class and subgroups within the class.  
 
After the analysis of both videotapes and the Teacher Work Sample, the teacher will 
determine, with the help of the university supervisor, if videotaping helped him/her 
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to understand what he/she did or must do to engage all students. and if students’ 
cognitive skills increased when students were engaged.  
 
Following are detail assignments and rubrics for both the videotaping and the 
Teacher Work Sample.  
 


 
Assignment and Rubric for Videotaping 


 
Purpose:  To determine if videotaping and analysis of teaching can improve 
teacher’s effectiveness to engage and motivate all students to master content 
standards. 


 
1. You, the teacher, must obtain Permission Slips from all parents in order to 
videotape the lesson. It is best to use the one that your school uses. If your school 
does not have one, you can use the one attached as Appendix A.  
 
2. At the beginning of the unit that will be analyzed for the TWS, videotape one 
complete lesson. Be sure your voice and students’ voices can be heard. Do  not 
include images of students whose parents/guardians did not give permission for 
their child to be seen in the videos. 
 
3. View and analyze the video to determine if  all  students were engaged during the 
lesson and if  all  students understood the concept.  
Some questions to consider when you analyze the video are the following; however, 
you should include any questions that interest/concern you.  
 


1. Did I connect the lesson to students’ previous knowledge? I(nTASC 4(d); 
CAEP 1.1; OK 1; SNU 6) 


2. Did I ask questions during the Anticipation of the lesson that cause 
students to think critically and/or piqued their interest in the topic? 
(InTASC 4 (d), 5(m); CAEP 1.1; OK 1; SNU 6) 


3. Did I clearly explain the concept so all students understood? Did I 
consider students’ special needs? (InTASC 3(d), 7(n); CAEP 1.1; OK 14; 
SNU 2) 


4. How did I determine if all students understood? 
5. Did I use appropriate visual aids to help me explain the concept? (InTASC 


4(a); CAEP 1.1; OK 1; SNU 6)  Did I include appropriate technology? 
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(InTASC 5(l); CAEP 1.1; OK 4; SNU 4) Did I use supplementary materials? 
(nTASC 4(g) 
What could have I used to make the concept more accessible to students 
and/or more interesting? (InTASC 3(i); CAEP 1.1; OK 14; SNU2) 


6. Did I give all students opportunity to ask questions? What questions did 
they ask that would let me believe that they did or did not understand the 
concept? (InTASC 5(m); CAEP 1.1; OK 4; SNU 4) 


7. Did I give students opportunity to discuss the concept with other 
classmates? (InTASC 3(e); CAEP 1.1; OK 14; SNU 2) 


8. What could have I done differently so all student would be able to better 
understand the concept? (InTASC 3(e); CAEP 1.1; OK 14; SNU 2) 


9. What could I have done differently to make the material more interesting 
to the students? 


10. While teaching the lesson did I consider the special needs of my 
students? What did I do to help each student with needs understand? 
(InTASC 7(n); CAEP 1.1; OK 7; SNU 5) 


11. What type of grouping did I use? Could I have used a more effective 
grouping? (InTASC 3(d); CAEP 1.1; OK 14; SNU 2)  


12. Did I treat all students with equity, or did I slight one or more students? 
(InTASC 7(n); CAEP 1.1; OK 7; SNU 5) 


13. Did I give differentiated assignments without calling attention to students 
with special needs? (InTASC 7(b); CAEP 1.1; OK 7; SNU 5) 


14. Was the assignment appropriate for the student to master the concept? 
(InTASC 7(a); CAEP 1.1; OK 7; SNU 5) 


15. Was the assignment more than busy work? Did the assignment   
give students opportunity to develop high level thinking skills to promote 
their independent learning? (InTASC 5(m); CAEP 1.1; OK4; SNU 4) 


16. Were all students engaged? How did I determine that they were engaged? 
(InTASC 3(I); CAEP 1.1; OK 14; SNU 2) 


17. Were some students disengaged? What particular action did I see that 
made me believe that not all students were engaged? (InTASC 3(i); CAEP 
1.1; OK 14; SNU 2) 


18. What could I have done differently so all students would be engaged? 
(InTASC 3(i); CAEP 1.1; OK 14; SNU 2) 


 
4. After viewing and analyzing the video, write a one to two page narrative 
answering the questions above and adding any other issue not addressed in the 
questions. Be sure to include what negative actions you observed that you want to 
change. (InTASC 7(g); CAEP 1.1; OK 7; SNU 5) 
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5. After sharing the narrative with your university supervisor, invite the university 
supervisor to view and discuss the video with you.  Listen carefully to determine if 
the supervisor noticed different actions from yours. (InTASC 7(g); CAEP 1.1;OK 7; 
SNU 5) 
 
6. During discussion,  you will decide  on one or two goals you will set to ensure that 
all students understand the concept and that all students are engaged in the lesson. 
Be sure you determine what you want to change! Research indicates that when 
teachers determine what they need to change, they feel empowered and are more 
likely to become a more effective teacher! (InTASC 7(g); CAEP 1.1;OK 7; SNU 5) 
 
 
7. After the discussion, videotape another lesson from that unit, and repeat Steps 2 
through 6.  Be sure to be honest with yourself. This is a time to improve on your 
effectiveness as a teacher to ensure that all students learn. 
 
 
 
 


Scoring Rubric for Videotape 
 
Teacher _________________________________________ Date _____________ 
School ___________________________________________ Grade ___________ 
Unit ______________________________________________ 
Videotaping/Re�lection 1 st  ________ 2 nd  ________ Other ________ 


 
Standards  Unacceptable (1 


pt.) 
Acceptable (2 pts.)  Target (3 pts.)  Scor


e 


3(i) The teacher 
understands the 
relationship 
between 
motivation and 
engagement and 
knows how to 
design learning 
experiences using 
strategies that build 
learner 


The video documents 
that the teacher uses 
multiple strategies, 
but the narrative 
and during 
discussion it was 
clear that the 
teacher did not 
understand the 
relationship 
between motivation 
and engagement.  


The video documents 
that the teacher 
understands the 
relationship between 
motivation and 
engagement by using 
multiple strategies that 
aligned with all students’ 
special needs and that 
encouraged them to seek 
additional information 
and to engage in creative 
thinking. During the 


The video documents 
that the teacher 
understands the 
relationship between 
motivation and 
engagement by using 
multiple strategies that 
aligned with all 
students’ special needs 
and  that encouraged 
them to seek 
additional information 
and to engage in creative 
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selfdirection and 
ownership of 
learning. 
 
CAEP 1.1 
SNU 2 
OK 14 
 


discussion the teacher 
explained why he/she 
used those strategies for 
each special need. 


thinking.  It was evident 
that the teacher 
critically analyzed the 
video   because in the 
narrative  and during 
the discussion the 
teacher explained why 
he/she used those 
strategies for each 
special need and  why 
he/she believes the 
strategies were 
engaging for all 
students.  


4(a) The teacher 
effectively uses 
multiple 
representations and 
explanations that 
capture key 
ideas in the 
discipline, guide 
learners through 
learning 
progressions, and 
promote each 
learner’s 
achievement 
of content 
standards. 
 
CAEP 1.1 
SNU 6 
OK 1 


The video documents 
that the teacher uses 
multiple 
explanations;  but the 
narrative and 
discussion revealed 
that the teacher did 
not understood why 
he/she used the 
representations and 
explanations.  


The video documents 
that the teacher 
effectively uses multiple 
representations and 
explanations that guide 
students through 
learning progressions, 
and promote each 
student’s achievement of 
content.  When probed 
by the supervisory 
during the discussion , 
the teacher explained 
why he/she used those 
representations.  


The video documents 
that the teacher 
effectively uses multiple 
representations and 
explanations that guide 
students through 
learning progressions, 
and promote each 
student’s achievement 
of content.  It was 
evident that the 
teacher   critically 
analyzed the video 
because in the 
narrative  and during 
discussion, the teacher 
explained why he/she 
used those 
representations  and 
explained how he/she 
could tell that students 
were mastering the 
concepts.  


 


4(g) The teacher 
uses supplementary 
resources and 
technologies 
effectively to 
ensure accessibility 
and relevance for 
all learners. 
 
CAEP 1.1 
SNU 6 
OK 1 
 


The video documents 
that the teacher uses 
multiple 
supplementary 
resources and 
technologies 
effectively, but the 
narrative and 
discussion revealed 
that the teacher was 
unsure why he/she 
used those 
materials  


The video documents 
that the teacher uses 
multiple supplementary 
resources and 
technologies effectively. 
During   discussion, the 
teacher explained why 
he/she used those 
materials and why certain 
materials were used to 
help students with 
special needs learn the 
concepts.  


The video documents 
that the teacher uses 
multiple supplementary 
resources and 
technologies effectively. 
In the narrative  and 
during discussion  it was 
evident that the 
teacher   critically 
analyzed the video 
because the teacher 
explained why he/she 
used those materials 
and why certain 
materials were used to 
help students with 
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special needs learn the 
concepts  and 
challenged students 
who needed an extra 
challenging. 


5(m) The teacher 
understands critical 
thinking processes 
and knows how to 
help learners 
develop high level 
questioning skills to 
promote their 
independent 
learning. 
 
CAEP 1.1 
SNU 4 
OK 4 


The video documents 
that the teacher 
struggles with posing 
questions that 
promote high‐level 
thinking.  


The video documents 
that the teacher 
understands the thinking 
processes and knows 
how to ask questions that 
develop higher‐level 
thinking and independent 
learning. During the 
discussion  the teacher 
gave examples of one or 
two questions that 
promoted the 
higher‐level thinking 
and independent 
thinking.  


The video documents 
that the teacher 
understands the 
thinking processes and 
knows how to ask 
questions that develop 
higher‐level thinking 
and independent 
learning.  In the 
narrative  and during 
discussion  it was 
evident that the 
teacher   critically 
analyzed the video 
because he/she could 
give examples of 
exactly what questions 
promoted the higher‐ 
level thinking and 
independent thinking.  


 


7(b) The teacher 
plans how to 
achieve each 
student’s 
learning goals, 
choosing 
appropriate 
strategies and 
accommodations, 
resources, and 
materials to 
differentiate 
instruction for 
individuals and 
groups of learners. 
 
CAEP 1.1 
SNU 5 
OK 7 
 
 


The video documents 
that the  struggles to 
use appropriate 
strategies and 
materials to 
differentiate 
instruction.  


The video documents 
that the teacher plans to 
achieve each student’s 
learning goals by 
choosing more that one 
appropriate strategy, 
resource, and material to 
differentiate instruction 
for each individual need. 
During discussion the 
teacher stated reasons 
why the accommodations 
were effective or 
ineffective for each 
student.  


The video documents 
that the teacher plans to 
achieve each student’s 
learning goals by 
choosing more that one 
appropriate strategy, 
resource, and material 
to differentiate 
instruction for each 
individual need.  In the 
narrative  and during 
discussion  it was 
evident that the 
teacher   critically 
analyzed the video 
because he/she stated 
reasons why the 
accommodations were 
effective and ineffective 
for each student.  


 


9(g) The teacher 
understands and 
knows how to use 
a variety of 
selfassessment and 


The narrative and 
during discussion, it 
was evident that the 
teacher struggles 


The video and narrative 
documents that the 
teacher understands and 
know how to use a 
variety of self‐assessment 


The video documents 
that the teacher 
understands and know 
how to use a variety of 
self‐assessment and 
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problemsolving 
strategies to 
analyze and reflect 
on his/her teaching 
 
CAEP 1.1 
SNU 10 
OK 9 


with self‐assessment 
and self‐re�lection.  


and problem‐solving 
strategies to analyze and 
re�lect on his/her 
teaching. During 
discussion,  the teacher 
pointed out three or 
four clips that either 
showed effective or 
ineffective teaching.  


problem‐solving 
strategies to analyze and 
re�lect on his/her 
teaching.  In the 
narrative  and during 
discussion  it was 
evident that the 
teacher   critically 
analyzed the video 
because  he/she could 
point out three or four 
clips that either showed 
effective or ineffective 
teaching.  He/She had 
ideas on how to 
improve on his/her 
teaching.  


9(g) The teacher 
understands and 
knows how to 
analyze and reflect 
on his/her teaching. 
 
CAEP 1.1 
SNU 10 
OK 9 
 


The teacher needed 
assistance from the 
supervisor to state 
one or two areas that 
need to be addressed 
so all students can 
learn and become 
engaged in the 
lessons.  


After the discussion, the 
teacher stated one or two 
areas he/she plans to 
focus on for the purpose 
of improving student 
learning and student 
engagement. The areas 
are attainable and 
appropriate for the 
teacher.  


In the narrative  and 
after the discussion, the 
teacher stated one or 
two areas he/she plans 
to focus on for the 
purpose of improving 
student learning and 
engagement. The areas 
are attainable and 
appropriate for the 
teacher.  


 


             /21 
 
Target = 18‐21 pts.; 90% ‐ 100% 
Acceptable = 14‐17 pts.; 70% ‐ 89% 
Unacceptable = 16 pts. or fewer; 69% and below 
 


TEACHER WORK SAMPLE 
FirstYear Teachers 


 
Purpose:   To show that �irst‐year teachers can plan and implement units that will 
encourage and impact student learning for all students. 
 
The Following Components Must Be in the Teacher Work Sample: 
 


1. Name of teacher 
2. Name of unit and subject area 
3. Name of school and grade level 
4. Description of the context of the school  
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(a) Provide a chart of school’s demographics,  
(b) State number of free and reduced lunches,  
(c) Provide a detailed narrative description of the neighborhood; 


teachers understanding the community in which they teach is 
imperative to ensure inclusive learning environments that enable 
all students to meet high standards (InTASC 2 (d); CAEP 1.1, 1.4, 
2.3; OK 3; SNU 3). 
i. What is the majority of race and ethnicity?  
ii. What is the culture of the majority of the neighborhood?  
iii. Does the school service students from shelters? 
iv. Are families involved in the education of the children? How are 


they involved?  
v. Do families regard education as essential to their children’s 


success? 
5. Description of the context of the classroom 


(a) Create a chart, indicating the gender, race, and special needs of 
student in the class. NOTE: Assign each student a number (do NOT 
use names) 
i. Indicate special needs (IEPs, 504 contracts, learning 
disabilities, gifted, English learners, hearing impaired, physical 
needs, emotional needs, and any other need of the student.) 
(InTASC 2 (b); CAEP 1.1, 1.4, 2.3; OK 3; SNU 3). 


ii. On chart, list and explain general modi�ications for each 
student with special needs. Include which student gets special 
services from other educational professionals. (InTASC 2(b); 
CAEP 1.1, 1.4; 2.3; OK 3; SNU 3). Note: You will list and explain 
modi�ications for each special need at the end of EACH lesson 
(InTASC 2 (b); CAEP 1.1, 1.4, 2.3; OK 3; SNU 3). 


(b) In narrative form, explain how classroom is arranged for individual, 
small group, and large group instruction (Include a diagram of 
classroom) 


(c)  In narrative form, explain how classroom is arranged for 
independent and group work that will foster collaborative learning 
and encourage positive social interaction, and active engagement 
(InTASC 3 (e); CAEP 1.1, 1.5; OK 5; SNU 8). 


(d) Explain what strategies will be used to address special learning 
needs, racial, social, cultural issues, and learning styles, and what 
strategies will be used to encourage critical thinking and problem 
solving skills (InTASC 4(b) (a); CAEP 1.1, 2.3, 1.4; OK 3; SNU 3). 
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(e) Explain how you will include technologies and digital texts for 
instruction and assessment. How will you connect students to local 
and global issues? 


(f) Explain how you will have students use technology for learning and 
presentations. How will you ensure that students use technologies 
independently and collaboratively? 


6. List of unit goals—cognitive, linguistic, psychomotor, social, and 
affective—and align each with Oklahoma PASS. Be sure to paraphrase the 
PASS so it is evident that the goals align with PASS (InTASC 4(a)); CAEP 1.1, 
1.2, 2.3; OK 2; SNU 1). 


7. A blank copy of pre‐test/post‐test and multiple methods of formative, 
summative, formal, and informal assessments that re�lect how you engage 
students in their own growth, monitor their progress, and guide yours and 
learner’s decision making (InTASC 6(b); CAEP 1.1, 1.2, 1.5; OK 8; SNU 9). 


8. At least �ive (5) detailed lesson plans, following the Oklahoma Effective 
Teaching Model which follows the Madeline Hunter Teaching Model; be sure 
to list all strategies used throughout the unit: 


(a) List lesson goals and align each with PASS (InTASC 4(a); CAEP 1.1, 
1.2, 1.3; OK 7; SNU 5). 


(b) Anticipatory: How will you get students’ attention so they are 
actively engaged in critical thinking and curious to learn the 
concept being presented? (InTASC 8(f)); CAEP 1.1, 1.3; OK 7; SNU 
5) How will you check for students’ background knowledge?  


(c) Teach the lesson – write out each point you plan to teach. Be sure 
to know your concepts so you can engage student in critical 
thinking, creativity, and collaborative problem solving related to 
authentic local and global issues (InTASC 8(i); CAEP 1.1, 1.4; OK 4; 
SNU 4). Share with students how they can use the learned concept 
in many different situations (InTASC 8(i); CAEP 1.1, 1.4; OK 4; SNU 
4). Remember to engage all children, including those with any type 
of special need. 


(d) Check for understanding – write out questions or indicate how you 
will attempt to monitor student progress and monitor future 
decision making (InTASC 8(b)); CAEP 1.1, 1.2; OK 8; SNU 9). 


(e) Guided Practice – Give speci�ic details that will motivate students to 
engage in the independent practice (InTASC 8(a); CAEP 1.1, OK 14; 
SNU 2). 


(f) Independent Practice – Include any worksheet or project 
instructions in your report.  
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i. Be sure the independent practice is developmentally 
appropriate so that every student meets rigorous learning 
goals (InTASC 8(a); CAEP 1.1, 1.4; OK 7; SNU 5);  


ii. Be sure  to indicate the modi�ications for special needs 
(InTASC 2(a); CAEP 1.1, 1.4, 2.3; OK 3; SNU 3);  


iii. Be sure that some or all lessons encourage collaboration and 
foster active inquiry (InTASC 3(b);CAEP 1.1, 1.5; OK 5; SNU8);  


iv. Be sure the independent practice encourages the students’ 
deep understanding of content areas and their development of 
critical thinking and problem solving skills (InTASC 8(f); CAEP 
1.1, 1.4; OK 14; SNU 2); and (5) your activity is not “busy work.”  


(g) Closure – Explain how you will monitor learner progress (InTASC 
8(b); CAEP 1.1, 1.2; OK 8; SNU 9).  


9. Technology: Include in each lesson how you used technology to assess, 
present concepts, and engaged students in safe, ethical use of technology 
(InTASC 8(g); CAEP 1.1, 1.5; OK 14; SNU 7) 


10. Self evaluation/re�lection of each lesson (InTASC 9(c); CAEP 1.1, 1.2; OK 10; 
SNU 11): 


(a) Did you accomplish your goal? 
(b) What aspect of the lesson went very well? Why? 
(c) What aspect of the lesson did not go very well? Why? 
(d) What could you have done differently? 
(e) What part of the lesson must you teach again? How will you do 


that? 
(f) What speci�ic modi�ications did you use? Why did you choose that 


modi�ication? 
(g) Did you use the most effective grouping for instruction and work? 


How could you have done it differently? 
11. Analysis of Unit Goals in Chart Form: list goal, indicate if goal was MET or 


NOT MET, and give a thoughtful rationale statement for your decision. Insert 
the following table (InTASC 6(c); CAEP 1.1, 1.2; OK 8; SNU 9). 


Sample of Unit Goal Table 
GOAL  Met  Not Met  Rationale 
     #1 Write it out       
     #2       


12. Analysis of Lesson Goals in Chart Form: list goal, indicate if goal was MET or 
NOT MET, and give a thoughtful rationale statement for your decision. Insert 
the following table (InTASC 6(c); CAEP 1.1, 1.2; OK 8; SNU 9). 


10 
First‐Year Teacher Ac�on Research 11.10.2016   


 







Sample of Lesson Goal Table 
Lesson 1  Met  Not Met  Rationale 
     Goal 1: Write it 
out 


     


     Goal 2:       
Lesson 2       


13. Show Learning Gains in Graph Form: Use the following formula and chart 
(InTASC 6(c); CAEP 1.1, 1.2; OK 8; SNU 9). 


You must �irst calculate a  learning gain score  for each individual student. Once you 
have �igured every student’s gain score, you MUST calculate the average gain score 
for the entire class as a whole.  
FORMULA: (Post assessment – Pre assessment) 


      (100% ‐ Pre assessment)  
Sample Table of Learning Gain Scores 


 
Student # 


Pre Assessment Score 
(% Correct) 


Post Assessment 
Score (% Correct) 


Individual Learning 
Gain Score 


1  45  70  .45 
2  75  50  ‐1.00 
3  60  80   .5 


Group Average Gain       
 


14. SNU Re�lection Form as Cover Sheet: on the form, re�lect on the entire 
experience by relating it to the following part of InTASC 9(c); CAEP 1.1, 1.2; 
OK 10; SNU 11: The Candidate “uses evidence to continually evaluate his/her 
practice…and adapts practice to meet the need of each learner.”  How did this 
experience help you understand the importance of using a variety of 
assessments? How did you use the results of the assessments to modify your 
teaching? How did this experience help you to develop into a re�lective 
teacher? 


 
 
 


TEACHER WORK SAMPLE: FIRST‐YEAR TEACHERS 
‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ 
Teacher  ________________________________ Date  _____________ 
Unit Title _________________________________ Grade Level _______ 
School ___________________________________ Score _____________ 
‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐ ‐  
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Category/Standard  Unacceptable 
(0‐1 pt.) 


Acceptable (2 pts.)  Target (3 pts.)  Score 


Context of School 
 
InTASC 2 (d) Teacher 
understands the importance of 
knowing students’ personal, 
family, and community 
experiences 
 
CAEP 1.1, 1.4, 2.3 
OK 3 
SNU 2 


Teacher either 
forgot 
demographic 
percentages or free 
and reduced 
lunches, or gave 
very brief or no 
narrative  of 
neighborhood. 


Teacher 
demonstrated 
evidence of the 
importance of 
understanding the 
community by 
stating 
demographic 
percentages and 
free and reduced 
lunches in a graph. 
Teacher gave a  brief 
narrative  of 
neighborhood.  


Teacher 
demonstrated 
evidence of the 
importance of 
understanding the 
community by 
stating 
demographic 
percentages and 
free and reduced 
lunches in a graph. 
Teacher gave a 
detailed 
narrative of 
school 
neighborhood 
(e.g. race, 
ethnicity, social, 
economics, 
religion, support 
of education) and 
how he/she 
would plan 
lessons to meet 
the social, 
culturally and 
linguistic needs 
of the students. 


 


Context of Classroom 
 
InTASC 2(d) Teacher 
understands the importance of 
knowing students’ personal, 
family, and community 
experiences 
 
CAEP 1.1, 1.4, 2.3 
OK 3 
SNU 3 


Teacher stated the 
number of boys 
and girls in 
classroom, but did 
not assign them 
each a number,  nor 
indicated 
modi�ication  for 
each student need. 


Teacher 
demonstrated 
evidence of the 
importance of 
adapting to diverse 
social, racial, and 
linguistic needs of 
all students by 
listing the boys and 
girls in classroom 
and assigning them 
each a number, 
giving their race, 
and giving  brief 
modi�ications  for 
each student need 
(e.g. El, learning 
disabilities).  


In chart form, 
teacher 
demonstrated 
evidence of the 
importance of 
adapting to the 
diverse social, 
racial, and 
linguistic needs of 
all students by 
listing the boys 
and girls in 
classroom, 
assigning them 
each a number, 
stating their race, 
and stating 
speci�ic, detailed 
modi�ications  for 
each student need 
(e.g. El, learning 
disabilities, 
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emotional needs, 
physical needs). 


Goals of Unit 
 
InTASC 4(a) Teacher effectively 
promotes each student’s 
achievement of content 
standards 
 
CAEP 1.1, 1.2, 2.3 
OK 2 
SNU 1 


Teacher stated  one 
or two goals  for 
the unit. 


Teacher 
demonstrated 
evidence of 
understanding the 
importance of 
constructing 
learning 
opportunities that 
are developmentally 
appropriate by 
clearly and 
accurately stating 
three or four goals 
for the unit that are 
age/grade 
appropriate. 


Teacher 
demonstrated 
evidence of 
understanding the 
importance of 
constructing 
learning 
opportunities that 
are 
developmentally 
appropriate by 
clearly and 
accurately stating 
at least �ive goals 
for the unit that 
are age/grade 
appropriate. 


 


Alignment of PASS with Unit 
Goals 
 
InTASC 4(a) Teacher effectively 
promotes each student’s 
achievement of content 
standards 
 
CAEP 1.1, 1.2, 2.3 
OK 2 
SNU 1 


Teacher accurately 
aligned PASS with 
one or  two goals  of 
the unit. 


Teacher 
demonstrated 
evidence of the 
importance of 
understanding the 
community by 
accurately aligning 
OK PASS with  three 
or four unit goals.  


Teacher 
demonstrated 
evidence of the 
importance of 
understanding the 
community by 
accurately aligning 
OK PASS with at 
least �ive unit 
goals. 


 


Accommodations/Modi�ications 
 
InTASC 2(b) Teacher makes 
appropriate modi�ications for 
individual student with 
particular learning differences or 
needs  
 
CAEP 1.1, 1.4, 2.3 
OK 3 
SNU 3 


Teacher listed the 
accommodations 
for  one or two of 
the lessons . 


Teacher 
demonstrated 
evidence of the 
importance of 
adapting to diverse 
students by clearly 
stating the 
accommodations for 
at least three or 
four lessons . 


Teacher 
demonstrated 
evidence of the 
importance of 
adapting to 
diverse students 
by clearly stating 
detailed 
accommodations 
for  all lessons 
and each special 
need . 


 


Content Knowledge 
 
InTASC 7(a) Teacher effectively 
uses multiple representations 
and explanations that capture 
key ideas in the discipline, guides 
learners through learning 
progressions, and promote each 
student’s achievement of content 
standards.  


Lesson plans 
indicate that 
teacher lacks 
in‐depth 
knowledge of the 
content area  of 
the unit. Learning 
experiences did 
not make content 
of discipline 


Lesson plans 
demonstrated 
teacher’s in‐depth 
knowledge of 
content area  of the 
unit. There was 
evidence of multiple 
resources and 
strategies in  all but 
two lessons  to 


Lesson plans 
demonstrated 
teacher’s 
in‐depth 
knowledge of 
content area  of 
the unit. There 
was evidence of 
multiple resources 
and strategies in 
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CAEP 1.1, 1.4, 
OK 1 
SNU 6 


accessible and 
meaningful for 
learners to assure 
mastery of content. 


ensure that the 
candidate created 
learning 
experiences that 
made content of 
discipline accessible 
and meaningful for 
learners to assure 
mastery of content.  


all lesson s to 
ensure that the 
candidate created 
learning 
experiences that 
made content of 
discipline 
accessible and 
meaningful for 
learners to assure 
mastery of 
content.  


Instructional Strategies 
 
InTASC 7(b)  The teacher plans 
how to achieve each student’s 
learning goals, choosing 
appropriate strategies and 
accommodations, resources, and 
materials to differentiate 
instruction for individuals and 
groups of learners. 
 
CAEP 1.1, 1.4, 
OK 1 
SNU 6 


Teacher included 
one or two 
strategies  he/she 
used to address  at 
least one  of the 
following: special 
learning needs; 
special physical 
needs, special 
emotional and 
other needs; racial, 
social, and cultural 
issues; and 
different learning 
styles. 


Teacher included 
three or four 
strategies  he/she 
used to address  all 
but one  of the 
following: special 
learning needs; 
special physical 
needs, special 
emotional and other 
needs; racial, social, 
and cultural issues; 
and different 
learning styles. 


Teacher included 
�ive or more 
appropriate 
strategies he/she 
used to address  all 
of the following: 
special learning 
needs; special 
physical needs, 
special emotional 
and other needs; 
racial, social, and 
cultural issues; 
and different 
learning styles. 


 


Lesson Plans 
 
InTASC 7(a) Teacher effectively 
uses multiple representations 
and explanations that capture 
key ideas in the discipline, guides 
learners through learning 
progressions, and promote each 
student’s achievement of content 
standards.  
 
CAEP 1.1, 1.2, 1.3 
OK 7 
SNU 5 


Teacher’s lesson 
lacked current 
teaching theories. 
Lessons were 
missing three or 
more of the 
following:  
‐  knowledge and 
use of Bloom’s 
Taxonomy and 
Gardner’s Multiple 
Intelligences;  
opportunities for ‐ 
students to engage 
in critical thinking, 
creativity, and 
collaborative 
problem solving;   
‐ more than two 
lessons were not 
aligned with PASS; 
‐ more that two 
lessons lacked a 
variety of teaching 
strategies; 


Teacher 
demonstrated 
knowledge and use 
of current teaching 
theories.  Lessons 
included all but 
two of the 
following:  
‐  teacher 
demonstrated 
knowledge and use 
of Bloom’s 
Taxonomy and 
Gardner’s Multiple 
Intelligences;  
‐ways students had 
opportunity to 
engage in critical 
thinking, creativity, 
and collaborative 
problem solving;  
‐ alignment with 
PASS; 
‐ a list of a variety of 
teaching strategies; 


Teacher 
demonstrated 
knowledge and 
use of current 
teaching theories. 
Lessons included 
all of the 
following:  
‐ use of Bloom’s 
Taxonomy and 
Gardner’s Multiple 
Intelligences;  
‐ ways students 
had opportunity to 
engage in critical 
thinking, creativity, 
and collaborative 
problem solving;   
‐alignment with 
PASS; 
‐ list of a wide 
variety of teaching 
strategies; 
‐ developmentally 
appropriate with 
necessary 
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OFFICE OF EDUCATOR PREPARATION 


School of Education 


Southern Nazarene University 


Student Learning Gains ‐ Impact on PK‐12 learning 


Action Research Project 


 First Year Teacher ‐ Teacher Work Sample (TWS) 


 Fall 2017 / Spring 2018 / Fall 2018 


 


 


 


Action Research Project ‐  Student Learning Gains:  Impact on PK‐12 learning ‐ Teacher Work Sample (TWS) 


  Fall 2017  Spring 2018  Fall 2018 


  2nd Grade  3rd Grade  4th Grade  7th Grade  11 Grade  2nd Grade  3rd Grade  4th Grade  Kind.  Kind.  1st Grade  9th Grade 


Learning Gains  .189  .654  .375  .956  0.06  .29  .542  .278  2.73  2.73  2.65  2.58 


Gender:                         


          Female  12  12  12  9  7  12  9  12  14  9  8  13 


           Male  13  11  12  9  13  13  14  9  9  11  13  17 


Race:                         


     Hispanic  16  2  3  1  5  13  9  3  7  9  1   


     African American  6  1  18  2  6  8  3  5  4  3  9  4 


     White  2  14  2  12  8  3  6  9  8  8  8  20 


     Mix    3              3       


     Native American  1  2  1  2  1  1  1  2      1  4 


   Indian (India)                      1   


     Paci�ic Islander                2         


     Asian    1    1      4    1    1  2 







 





Student Learning Gains - Action Research Project TWS.pdf




OFFICE OF EDUCATOR PREPARATION 
School of Education 


Southern Nazarene University 


Teacher and Leadership Effectiveness (TLE) 


Teacher Evaluation  
MARZANO MODEL 


The State of Oklahoma has chosen two models to evaluate teachers, the Tulsa Model and the Marzano Model. 
Each school district has the choice between the two models. The data gathered has been made available to the 
EPP that the teacher being evaluated graduated from. This evaluation instrument is NOT an EPP created 
assessment. The following data is comprised of graduates from Southern Nazarene University.  


The Marzano Model uses a  5 point scale  (5=Superior, 4=Highly Effective, 3=Effective, 2=Needs Improvement, 
1=Ineffective). Oklahoma is currently using the four (4) Domains and sixty (60) Indicators version of Marzano 
Teacher.  


Validity and reliability were established by the OSDE/Company representing the sponsoring model. 


 


DOMAINS 


     


Elementary 


(n=6) 


Secondary 


(n=6) 


Elementary 


(n=11) 


Secondary 


(n=11) 


Ave. Score 


(n=34) 


CLASSROOM STRATEGIES AND 
BEHAVIORS  4.00  3.67  4.09  3.91  3.92 


PLANNING AND PREPARING  4.00  3.80  3.27  3.34  3.60 


REFLECTING ON TEACHING  4.00  3.50  4.00  3.78  3.82 


COLLEGIALITY AND 
PROFESSIONALISM  4.17  4.17  4.17  4.09  4.15 


Domain Average Scores 
4.04 


SD = .085 


3.78 


SD = .284 


3.88 


SD = .414 


3.78 


SD = .320 


3.87 


SD = .227 


Indicators 
Elementary 


(n=1‐6) 


Secondary 


(n=1‐6) 


Elementary 


(n=1‐13) 


Secondary 


(n=1‐12) 


Avg. Score 


(n=1 thru n=12) 


Providing Rigorous Learning Goals and 
Performance Scales (Rubrics)  3.67  3.67  3.50  3.48  3.58 


Tracking Student Progress  3.00  4.50  3.83  3.62  3.74 


Celebrating Success  4.00  No Data  4.00  4.00  4.00 


Establishing Classroom Routines  3.67  4.33  4.08  4.11  4.05 


Organizing Physical Layout of the 
Classroom  3.88  4.00  4.06  4.06  4.00 







Identifying Critical Content  3.75  3.80  3.83  3.77  3.79 


Organizing Students to Interact with 
New Content  No Data  No Data  4.00  3.86  3.93 


Previewing New Content  No Data  4.00  4.00  4.00  4.00 


Grouping Content into Usable “bites”  3.63  4.00  4.05  3.93  3.90 


Helping Students Process New Content  3.63  4.50  4.50  3.98  4.15 


Helping Students Elaborate on New 
Content  3.50  4.00  4.00  3.75  3.81 


Helping Students Record and Represent 
Knowledge  3.67  3.83  4.00  3.75  3.81 


Helping Students Re�lect on Learning  3.00  4.00  4.00  3.80  3.70 


Reviewing Content  3.75  4.00  4.17  3.88  3.95 


Organizing Students to Practice and 
Deepen Knowledge  3.25  4.00  4.00  3.75  3.75 


Using Homework  No Data  No Data  No Data  3.60  3.60 


Helping Students Examine Similarities 
and Differences  4.00  4.00  4.00  3.86  3.97 


Helping Students Examine Their 
Reasoning  4.00  4.00  4.00  3.86  3.97 


Helping Students Practice Skills, 
Strategies, and Processes  4.33  4.00  4.14  4.11  4.15 


Helping Students Revise Knowledge  3.50  No Data  No Data  3.75  3.63 


Organizing Students for Cognitively 
Complex Tasks  No Data  No Data  No Data  4.00  4.00 


Engaging Students in Cognitively 
Complex Tasks Involving Hypothesis 
Generation and Testing 


No Data  4.00  4.00  3.83  3.94 


Providing Resources and Guidance for 
Cognitively Complex Tasks  No Data  No Data  No Data  4.00  4.00 


Noticing When Students are Not 
Engaged  3.75  4.13  3.78  3.88  3.89 


Using Academic Games  4.00  4.00  4.50  4.25  4.19 







Managing Response Rates  3.58  No Data  3.87  3.69  3.71 


Using Physical Movement  4.00  4.00  4.00  4.00  4.00 


Maintaining a Lively Pace  3.67  3.50  3.80  3.78  3.69 


Demonstrating Intensity and 
Enthusiasm  4.50  4.50  4.40  4.27  4.42 


Using Friendly Controversy  No Data  No Data  No Data  No Data  No Data 


Providing Opportunities for Students to 
Talk about Themselves  4.17  5.00  4.25  4.38  4.45 


Presenting Unusual or Intriguing 
Information  No Data  No Data  No Data  No Data  No Data 


Demonstrating Withitness  3.28  4.17  4.33  4.18  3.99 


Applying Consequences for Lack of 
Adherence to Rules and Procedures  3.33  4.00  3.50  3.64  3.62 


Acknowledging Adherence to Rules and 
Procedures  4.00  4.33  4.00  4.20  4.13 


Understanding Students? Interests and 
Backgrounds  4.22  4.33  4.00  4.00  4.14 


Using Verbal and Nonverbal Behaviors 
that Indicate Affection for Students      4.58  4.51  4.55 


Displaying Objectivity and Control  4.17  4.00  4.21  4.17  4.14 


Demonstrating Value and Respect for 
Low Expectancy Students  4.00  4.00  4.00  4.13  4.03 


Asking Questions of Low Expectancy 
Students  4.00  4.00  4.00  4.00  4.00 


Probing Incorrect Answers with Low 
Expectancy Students  4.00  No Data  4.00  4.00  4.00 


Effective Scaffolding of Information 
within Lessons  4.00  4.00  4.00  4.00  4.00 


Lessons within Units  3.50  4.00  4.00  3.85  3.84 


Attention to Established Content 
Standards  3.50  4.08  3.89  3.97  3.86 


Use of Available Traditional Resources  3.67  4.00  4.00  3.89  3.89 







Use of Available Technology  3.50  4.00  4.17  3.93  3.90 


Needs of English Language Learners  4.00  No Data  4.00  No Data  4.00 


Needs of Special Education Students  4.00  No Data  4.00  4.00  4.00 


Needs of Students Who Lack Support for 
Schooling  No Data  4.00  4.13  4.23  4.12 


Identifying Areas of Pedagogical 
Strength and Weakness  3.75  4.00  4.00  3.92  3.92 


Evaluating the Effectiveness of Speci�ic 
Pedagogical Strategies and Behaviors  No Data  4.00  4.00  4.00  4.00 


Developing a Written Growth and 
Development Plan  No Data  4.00  4.00  No Data  4.00 


Monitoring Progress Relative to the 
Professional Growth and Development 
Plan 


No Data  4.00  4.00  No Data  4.00 


Promoting Positive Interactions with 
Colleagues  4.20  4.20  4.40  4.24  4.26 


Promoting Positive Interactions about 
Students and Parents  3.75  4.33  4.17  4.12  4.09 


Seeking Mentorship for Areas of Need or 
Interest  3.50  4.00  4.00  3.83  3.83 


Mentoring Other Teachers and Sharing 
Ideas and Strategies  No Data  5.00  4.50  5.00  4.83 


Adhering to District and School Rules 
and Procedures  4.00  4.50  4.17  4.18  4.21 


Participating in District and School 
Initiatives  4.13  5.00  4.33  4.28  4.44 


Overall Evaluation Score 
3.79 


SD .331 


4.12 


SD .307 


4.06 


SD = .214 


3.99 


SD = .250 


3.86 


SD = .764 
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OFFICE OF EDUCATOR PREPARATION 
School of Education 


Southern Nazarene University 


Teacher and Leadership Effectiveness (TLE) 


Teacher Evaluation Period: 2018‐19 


TULSA MODEL 


The State of Oklahoma has chosen two models to evaluate teachers, the Tulsa Model and the Marzano Model. 
Each school district has the choice between the two models. The data gathered has been made available to the 
Teacher Preparation of�ices that the teacher being evaluated graduated from. The following data is comprised 
of graduates from Southern Nazarene University. There are �ive (5) areas that the EPP has identi�ied as focus 
areas for 2016‐17: Preparation, Lesson Plans, Assessment, Literacy and  Closure.  


The Tulsa Model uses a  5 point scale  (5=Superior, 4=Highly Effective, 3=Effective, 2=Needs Improvement, 
1=Ineffective). There are �ive (5) Domains and twenty (20) Indicators. 


Validity and reliability was established by the OSDE / Company representing the sponsoring model. 
The criteria that is highlighted have been identi�ied by the EPP as areas to improve. 
The “n” indicates the number of evaluations within the report NOT the number of completers/teachers. The 
percentage of teachers evaluated versus the number of EPP total graduates is affected by a number of factors 
ie: name changes, alternative certi�ication, emergency certi�ication, etc.   


  2016 ‐ 2017  2017 ‐ 2018  2018 ‐ 2019   


DOMAIN / 


Indicator 


Elementary 


(n=4) 


Secondary 


(n=9) 


Elementary 


(n=13) 


Secondary 


(n=26) 


Elementary 


(n=37) 


Secondary 


(n=44) 


Ave. 


Score 


(n=133) 


CLASSROOM MANAGEMENT  3.63  3.57  3.56  3.73  3.50  3.54 
3.59 


3.55 State 


Ave. 


Preparation  3.25  3.44  3.55  3.70  3.43  3.48  3.48 


Discipline  4.50  3.56  3.73  3.89  3.54  3.61  3.81 


Climate  3.50  3.67  3.55  3.74  3.57  3.61  3.61 


Lesson Plan  3.33  3.44  3.55  3.59  3.41  3.37  3.45 


Assessment  3.25  3.44  3.27  3.49  3.35  3.32  3.35 


Student Relations  4.00  3.78  3.73  3.96  3.68  3.84  3.83 


INSTRUCTIONAL 


EFFECTIVENESS 
3.55  3.53  3.53  3.65  3.37  3.54 


3.53 


3.47 State 


Ave. 


Literacy  3.00  3.38  3.40  3.43  3.32  3.27  3.30 


Standards  3.50  3.38  3.30  3.48  3.35  3.34  3.39 


Involves Learners  3.75  3.63  3.50  3.74  3.43  3.44  3.58 







Explains Content  4.00  3.75  3.60  3.78  3.46  3.37  3.66 


Directions  3.75  3.38  3.70  3.76  3.43  3.56  3.60 


Models  4.00  3.50  3.60  3.81  3.51  3.55  3.66 


Monitors  3.50  3.63  3.50  3.71  3.38  3.34  3.51 


Adjusts  3.25  3.50  3.30  3.54  3.24  3.27  3.35 


Closure  3.25  3.13  3.30  3.39  3.24  3.28  3.27 


Student Achievement  3.33  3.50  3.60  3.58  3.35  3.30  3.44 


Professional Growth / 


Cont. Improvement 
    3.70  3.78  3.57  3.63 


3.67 


3.63 State 


Ave. 


Professional 
Development  3.75  3.50  3.60  3.65  3.57  3.48  3.59 


Professional 
Accountability  4.00  3.50  3.80  3.85  3.57  3.77  3.75 


Effective Interpersonal 


Skills 
4.00  3.78  3.80  3.85  3.54  3.70 


3.78 


3.60 State 


Ave. 


Professional 


Involvement & 


Leadership 


3.67  3.78  3.60  3.81  3.68  3.55 
3.68 


3.49 State 


Ave. 


Overall Evaluation 


Score 


3.61 


SD = .346 


3.57 


SD = .160 


3.48 


SD = .157 


3.63 


SD = .152 


3.45 


SD = .515 


3.48 


SD = .396 


3.54 


SD = .158 
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OFFICE OF EDUCATOR PREPARATION 


Southern Nazarene University 
 


State Licensure Exams 
Oklahoma Subject Area Tests (OSAT)  


 
Program / 


Academic Year 
Number of  
Candidates 


Qualifying 
Score  Mean  Range 


EPP 
% of EPP 
Passing 


Oklahoma: 
Program 
% Passing 


Oklahoma: 
Non‐Program 
% Passing 


Early Childhood               
2014‐2015  4  240  257  239‐266  75%  93%  74.8% 


2015‐2016  6  240  242  227‐259  66%  87.7%  75.3% 


2016‐2017  2  240  239  227‐241  50%  82.8%  66.7% 


Elementary               


2014‐2015  6  240  259  242‐270  100%  85.4%  75.1% 


2015‐2016  9  240  267  234‐294  89%  91.9%  78.6% 


2016‐2017  1  240  245  245  100%  90.8%  77.2% 


Vocal Music               


2014‐2015  3  240  229  202‐256  33%  82.9%  66.7% 


2015‐2016  1  240  233  233  0%  77.1%  47.2% 


2016‐2017  0  240  ‐‐  ‐‐  n/a  91.8%  55.9% 


Inst. Music               


2014‐2015  0  240  ‐‐  ‐‐  n/a  93.4%  76.2% 


2015‐2016  1  240  285  285  100%  92.9%  83.3% 


2016‐2017  0  240  ‐‐  ‐‐  n/a  95.8%  76.0% 


Mathematics               


2014‐2015  1  240  275  275  100%  83.9  75.4 


2015‐2016  0  240  ‐‐  ‐‐  n/a  91.8  92.1 


2016‐2017  1  240  264  264  100%  91.8  82.7 


US History               


2014‐2015  2  240  239  ‐‐  50%  88.9  64.9 


2015‐2016  1  240  237  234  0%  80.4  64.1 


2016‐2017  0  240  ‐‐  ‐‐  n/a  84.2  69.9 


World History               


2014‐2015  1  240  228  228  0%  70.1  56.5 


2015‐2016  0  240  ‐‐  ‐‐  n/a  58.8  51.5 


2016‐2017  0  240  ‐‐  ‐‐  n/a  62.7  62.6 


Physical  
Education 


             


2014‐2015  3  240  261    100%  79.1  65.6 


2015‐2016  1  240  255  255  100%  80.6  63.1 


2016‐2017  1  240  264  264  100%  74.7  68.5 
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Educator	  Preparation	  Assessment	  Committee	  
	  


Committee	  Meeting	  –	  Fall	  Semester	  2017	  
	  


Herrick	  130	  
	  


Agenda	  and	  Minutes	  
	  


Members	  Present:	  
Dr.	  Kep	  Keoppel	  –	  Chair,	  Assessment	  Committee,	  Director	  of	  Assessment	  and	  Field	  
Experiences	  
Dr.	  Nick	  Zoller	  –	  SNU	  Professor	  of	  Mathematics	  
Dr.	  Randy	  Zabel	  –	  SNU	  Director	  of	  Institutional	  Research	  
Dr.	  Kirk	  Jackson	  –	  SNU	  Professor	  of	  Business	  Statistics	  
Mr.	  Steve	  Stark,	  P-‐12	  Representative	  (Public	  School	  Teacher)	  
Dr.	  Scott	  Drabenstot	  –	  SNU	  Professor	  of	  Educational	  Psychology	  and	  Statistics	  
Prof.	  Jody	  Bowie	  –	  Professor,	  Educational	  and	  Instructional	  Technology	  Coordinator	  
Teacher	  Candidate	  Representative	  	  
	  
Meeting	  to	  discuss	  the	  following:	  
	  


1. Reviewing	  Assessment	  Timelines:	  
Annual	  Assessment	  Timelines	  and	  Transition	  Points	  reviewed	  and	  revised	  
(see	  attached)	  
	  


2. Reviewing	  Strategies	  to	  Ensure	  Consistency	  
Comments	  
	  


3. Reviewing	  Strategies	  to	  Ensure	  Fairness	  
Comments	  


	  
	  	  	  	  	  	  	  4.	  	   Annual	  Review	  -‐	  Validity/Reliability	  Processes	  for	  Assessments	  
	  


5. Plan	  for	  future	  Assessment	  Committee	  actions:	  	  
-‐ Reviewing	  Bias	  Review	  feedback	  re:	  assessments/rubrics	  
-‐ Reviewing	  P-‐12	  Advisory	  Committee	  feedback	  re:	  assessments/rubrics	  
-‐ Reviewing	  EP	  and	  State	  data	  and	  reporting	  to	  EP	  Council	  
-‐ Selection	  of	  Teacher	  Candidate	  Representative	  for	  Assessment	  Committee	  


	  
Adjourn	  
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EDUCATOR PREPARATION PROGRAM 


School of Education 


Southern Nazarene University 
 


Assessments used by the EPP ‐ Validity and Reliability Statement  


  The Certi�ication Examinations ie.   Oklahoma General Education Test (OGET), 


Oklahoma Subject Area Test (OSAT), and the Oklahoma Professional Testing 


Examination (OPTE)   for Oklahoma Educators are developed through the Evaluation 


System of Pearson.  The program was created through a collaborative process involving the 


state of Oklahoma and Evaluation Systems of Pearson.  Individuals within Oklahoma public 


schools and college faculty at institutions of higher education were involved in the 


development and validation of the tests.  Thousands of Oklahoma public school educators 


and educator faculty were involved in the Content Validation Survey.  The validations 


process for the CEOE followed professionally accepted procedures for the validation of 


certi�ication tests.  The CEOE tests are administered under standardized, consistent 


procedures at numerous sites.  Test administrations are designed to provide a professional 


environment for all examinees, including individuals with needs for alternative testing 


arrangements.  Evaluators for the constructed responses are trained scorers who are 


monitored to score consistently across responses.  A detailed description of the test 


development and validation process is provided in the CEOE Technical Report which is 


available through the Of�ice for Quality and Accountability (OEQA). 


The OEQA has administered an independent survey ie.  First Year Teacher Survey 


and the   Administrators / Mentor Survey    annually since 2010.  First year teachers are 


asked to rate their preparedness to teach based on InTASC standards.  Administrators are 


also asked to rate their �irst year teachers on their preparedness for the classroom.  The 


survey was created in response to a request from the state legislature who wanted an 


independent survey of �irst year teachers.  The validation process was completed through 


an independent agency.  Surveys are disaggregated by institution and certi�ication pathway 


and distributed to the educator preparation programs (EPPs). 







The Oklahoma State Department of Education (OSDE) annually requires all school 


districts in the state of Oklahoma to evaluate their teachers ( Teacher Leader Effectiveness 


‐TLE) . There are two (2) evaluation tests or systems that have been approved by the state of 


Oklahoma, they are the Marzano Model and the Tulsa Model. Both models have gone 


through rigorous testing procedures to insure  quality, validity and reliability. The results of 


these test have only been made available to the EPP for the year, 2016‐17. The OSDE has 


projected that the testing data for 2015‐16 will be made available in the near future, as well 


as TLE data for future years. 


  Evaluation instruments created and used by the EPP are content valid. All 


program‐based assessments have been carefully aligned with InTASC, CAEP, state and EPP 


standards. These instruments were created by program faculty, and outside shareholders 


ie. area classroom teachers and administrators. Reliability was established through training 


of EPP faculty to establish inter‐rater and internal reliability. Also training videos for school 


administrators and potential cooperating teachers were created to increase the reliability 


of each instrument. It is the plan of the EPP to further the validity and reliability of the EPP 


created assessments by moving from content validity toward predictive validity. The EPP 


also plans on periodically check the reliability �indings in order to maintain research 


standards. Both of these indevors will allow the EPP to report reliabilty coef�icientt and 


validity coef�icients. 


The EPP Assessment Committee provides accountability and oversight for validity 


and reliability processes for all EPP assessments and annually reports recommendations, 


�indings and actions to the Educator Preparation Council (Governance Group for the EPP) 


and to EPP Departmental Faculty for review and consideration. 
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Section 4. Display of Annual Reporting Measures. 
Annual Reporting Measures (CAEP Component 5.4 | A.5.4)

Impact Measures (CAEP Standard 4) Outcome Measures
1. Impact on P-12 learning and development
(Component 4.1) 5. Graduation Rates (initial & advanced levels)

2. Indicators of teaching effectiveness
(Component 4.2)

6. Ability of completers to meet licensing
(certification) and any additional state
requirements; Title II (initial & advanced
levels)

3. Satisfaction of employers and employment
milestones
(Component 4.3 | A.4.1)

7. Ability of completers to be hired in
education positions for which they have
prepared (initial & advanced levels)

4. Satisfaction of completers
(Component 4.4 | A.4.2)

8. Student loan default rates and other
consumer information (initial & advanced
levels)

4.1 Provide a link or links that demonstrate data relevant to each of the Annual Reporting Measures are public-friendly
and prominently displayed on the educator preparation provider's website.

1
Link: https://sites.google.com/mail.snu.edu/caep-reporting-measures

Description of data
accessible via link: SNU Educator Preparation 8 Annual Reporting Measures

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. 2. 3. 4. 5. 6. 7. 8.
Initial-Licensure Programs
Advanced-Level Programs   

4.2 Summarize data and trends from the data linked above, reflecting on the prompts below.

What has the provider learned from reviewing its Annual Reporting Measures over the past
three years?

Discuss any emerging, long-term, expected, or unexpected trends? Discuss any
programmatic/provider-wide changes being planned as a result of these data?
Are benchmarks available for comparison?
Are measures widely shared? How? With whom?

During spring 2018, the SNU Educator Preparation Program hosted a successful CAEP accreditation site visit. At that visit, the 8
Annual Measures were carefully inspected and reviewed by the CAEP Site Visit Team. As a result of this visit and review, the
CAEP Site Team determined and noted that the EPP’s 8 Annual Measures effectively demonstrate systematic data collection and
reporting for accountability and for assisting the EPP in data-driven decision making. 
The CAEP 8 Annual Reporting Measures have also been very beneficial to the SNU Educator Preparation Program over the past
3-5 consecutive years. By systematically and regularly reviewing and analyzing the past 3 years of data reported in these
measures, the EPP has been able to ascertain trends and tendencies for its program, as well as with its completers.
Fundamentally, because of the organized and systematic approach to collecting and reporting data, the 8 Annual Measures
provide an effective ‘baseline’ and foundation to begin analysis of quality measures that directly affect the EPP’s
alumni/completers, as well as its current candidates. As the EPP regularly updates data for inclusion in its 8 Annual Measures
page, a systematic, timely and updated approach to data collection and review for the EPP is greatly enhanced. By reviewing
information from the 8 Annual Measures, the EPP has also revised and updated its EPP Assessment timeline. Adjustments to the
timing of data collection administration, as well as the relevance of specific data collection instruments and methods, have also
been systematically reviewed, based on information/data gleaned from the 8 Annual Measures. Additionally, the SNU Educator
Preparation Assessment Committee regularly reviews past years’ data for the 8 Annual Measures to compare with current year
data, so recommendations may be suggested to the SNU Educator Preparation Council for areas of improvement and for areas to
be continued/strengthened where success has been demonstrated. The SNU Educator Preparation Council (Governance Group)
and Departmental Faculty for the EPP considers all recommendations by the Assessment Committee for possible changes and
adjustments to its programs, as well as recommendations for new, innovative approaches to preparing effective P-12 educators.
Various other committees that provide support and assistance to the EPP also regularly review relevant data from the 8 Annual
Measures so that meaningful and applicable feedback can be contributed from these committees’ various perspectives.



As a result of this systematic and ongoing review and update of data from its 8 Annual Measures information, one emerging trend
has been the improvement of response rates from completers and alumni to EPP generated surveys and inquiries. Through the
consistent administration of annual data collected, the EPP has observed improved percentages of respondents (candidates,
completers, alumni) to its data collection efforts. This improvement in response rates has encouraged the EPP to continue the
long-term administration and fine-tuning of its alumni survey data collection processes, resulting in examining the quality of these
alumni survey instruments to assure that the data collected continues to be meaningful, beneficial and critical to ongoing future
decision-making processes for the EPP. For several previous years, the EPP has typically struggled with a low response rates
from administered surveys. Because the EPP is small, the expectation was that response rates would continue to be limited due to
the low number of alumni/completers. However, this noted improvement in response rates has emerged as an encouragement and
a very positive aspect for the EPP’s data collection efforts. 
Data collected from alumni surveys have provided direct and candid feedback to the EPP that has resulted in significant
adjustments to program and coursework. These anonymous surveys have allowed respondents the opportunity to provide clear
critique, criticisms and suggested areas for improvement based on the individual respondent's perceptions and experience in P-12
classrooms. As one example, alumni/completer feedback has indicated a desire for more classroom management aspects
embedded in program and coursework content. The EPP has analyzed existing coursework and program requirements and
initiated more in depth discussions of classroom management aspects. The EPP has added additional classroom management
information in its capstone course, Professional Decision Making. This course is taken by candidates during the semester
preceding their student teaching semester (Professional Semester). Feedback emanating from candidates is that this information
provides a stronger foundation of valuable and beneficial practical information as these candidates anticipate implementation of
classroom management aspects in their student teaching P-12 classrooms and on to their own P-12 classrooms as they move into
the teaching profession. As a result of data reviewed from the recently developed 10-Year Alumni Survey, the EPP has
implemented additional coursework and program content in the area of professionalism and leadership. The 10-Year Alumni
Survey’s function is to seek information regarding alumni/completer honors, leadership opportunities, recognitions and promotions.
Information gleaned from data review of this survey indicates that many of the EPP’s alumni/completers are continuing to be
recognized for their professional dispositions, as well as for their leadership abilities and strengths. The EPP has added an
additional Professionalism and Leadership Seminar/Workshop to its required Student Teaching Seminar held each semester. It is
the EPP’s desire to continue to encourage and develop attitudes of initiative in leadership and professionalism as it prepares its P-
12 candidates. Additionally, a newly developed P-12 Action Research Project’s data results are now being reported. Data
emanating from this pilot-project assessment have provided valuable and meaningful feedback to the EPP through its use of the
Teacher Work Sample. These data have also provided assurances and confirmation of positive impact on P-12 student learning
by first-year teachers through self-reflection and analysis. Moving forward, as a result of these indicators, as well as from positive
feedback from first-year teacher participants, the EPP plans continued implementation and administration of the P-12 Action
Research Project for its future first-year teachers to demonstrate the continuing effectiveness of the EPP’s preparation program for
P-12 educators. Data from future P-12 Action Research Projects will continue to be reported on the 8 Annual Measures website,
and will be systematically shared with various EPP committees and supporting P-12 stakeholders. Benchmarks formed and
resulting from previous years’ data are reported for annual comparison. As each year’s data is collected, analyzed and reported,
the EPP is able to compare current data with previous years’ data so that predicting emerging trends and anticipating any possible
data collection issue and difficulty may also be addressed. Other benchmarks, such as state reported data from other EPP’s, are
also available and considered for comparison and review.
The SNU 8 Annual Measures, along with various other data reports, are widely shared on the SNU School of Education webpages.
A dedicated page to these 8 Annual Measures contains links to each measure where a minimum of 3 years of data reporting are
displayed. Both initial programs and graduate programs in the EPP share data efforts and information on this site. Additionally, the
SNU Educator Preparation Program holds an Annual Public Forum each April to provide the public and other interested
stakeholders the opportunity to review EPP programs and data results. Advertisements and public notices for these forums are
published in area newspapers and publications at least two weeks prior to the scheduled date of the forum. The SNU Educator
Preparation P-12 Advisory Committee is also regularly apprised of information/data from the 8 Annual Measures. The P-12
Advisory Committee is comprised of P-12 teachers, administrators and stakeholders from both private and public school entities,
as well as community members, parents, and individuals representing various other interests and entities. This accountability
group greatly assists the EPP in quality control aspects by providing feedback, suggestions, inquiries and ideas for program
improvement. This group systematically analyzes EPP data, reviews EPP policies, and provides feedback on all assessments,
forms and documents that are generated from the EPP. By maintaining accountability to the P-12 Advisory Committee, as well as
carefully listening to and considering this practitioner and advisory group’s input, the EPP continues to develop and maintain its
high standards of excellence in preparing quality and effective P-12 educators that are equipped and ready for the challenges of
today’s P-12 learners and classrooms. 

Section 5. Areas for Improvement, Weaknesses, and/or Stipulations
Summarize EPP activities and the outcomes of those activities as they relate to correcting the areas cited in the last
Accreditation Action/Decision Report.

Section 6. Continuous Improvement
CAEP Standard 5

The provider maintains a quality assurance system comprised of valid data from multiple measures, including evidence of
candidates' and completers' positive impact on P-12 student learning and development. The provider supports continuous
improvement that is sustained and evidence-based, and that evaluates the effectiveness of its completers. The provider



uses the results of inquiry and data collection to establish priorities, enhance program elements and capacity, and test
innovations to improve completers' impact on P-12 student learning and development.

CAEP Standard 5, Component 5.3
The provider regularly and systematically assesses performance against its goals and relevant standards, tracks results
over time, tests innovations and the effects of selection criteria on subsequent progress and completion, and uses results
to improve program elements and processes.

6.1 Summarize any data-driven EPP-wide or programmatic modifications, innovations, or changes planned,
worked on, or completed in the last academic year. This is an opportunity to share targeted continuous
improvement efforts your EPP is proud of. Focus on one to three major efforts the EPP made and the
relationship among data examined, changes, and studying the results of those changes.

Describe how the EPP regularly and systematically assessed its performance against its goals or the CAEP standards.
What innovations or changes did the EPP implement as a result of that review?
How are progress and results tracked? How will the EPP know the degree to which changes are improvements?

The following questions were created from the March 2016 handbook for initial-level programs sufficiency criteria for
standard 5, component 5.3 and may be helpful in cataloguing continuous improvement.

What quality assurance system data did the provider review?
What patterns across preparation programs (both strengths and weaknesses) did the provider identify?
How did the provider use data/evidence for continuous improvement?
How did the provider test innovations?
What specific examples show that changes and program modifications can be linked back to evidence/data?
How did the provider document explicit investigation of selection criteria used for Standard 3 in relation to
candidate progress and completion?
How did the provider document that data-driven changes are ongoing and based on systematic assessment of
performance, and/or that innovations result in overall positive trends of improvement for EPPs, their candidates,
and P-12 students?

The following thoughts are derived from the September 2017 handbook for advanced-level programs
How was stakeholders' feedback and input sought and incorporated into the evaluation, research, and decision-making
activities?

First, it should be noted that the SNU Educator Preparation Program participated in its CAEP Site Visit in spring 2018. While the
EPP does continuously and systematically collect and review data for quality assurance of its program, many assessments were in
place and data-driven decisions made prior to 2017-18 so that adequate data could be collected and analyzed for reporting in the
CAEP Self-Study. In preparation for the spring 2018 CAEP Site Visit, the EPP and its P-12 stakeholder committees reviewed and
analyzed all assessment systems and rubrics. As a result of this review process, all rubrics are aligned with InTASC Standards,
CAEP Standards, Oklahoma State Standards, and SNU EPP Standards, therefore assuring that all CAEP standards are aligned
and addressed in every assessment. This new alignment of all assessment instruments greatly enhanced the EPP’s assessment
and data collection system, and provided clear articulation and delineation of all standards for candidates as well as for evaluators.
By careful and consistent alignment, reliability and validity issues of all assessments were also addressed. Additionally, ALL
assessments, rubrics and documents were transferred to electronic processes (Google Doc formats) for ease in accessibility and
distribution to appropriate evaluators, as well as to streamline data collection processes. Currently, ALL functions and operations
for data collection are processed and completed electronically. The EPP also prepared by systematically reviewing data collected
from multiple assessments, as reported in the Standard 5 section of the EPP’s CAEP Self-Study Report. Specifically, the State of
Oklahoma provides first year teacher evaluation data (TLE – Teacher-Leader Effectiveness) for first year teachers identified as
completers of SNU’s Educator Preparation Program. These data were based on Tulsa and Marzano evaluation systems and
analyzed to ascertain effectiveness of SNU’s completers, and to compare with other first year teachers statewide. Additionally, data
from the EPP's newly developed P-12 Action Research (Pilot) Project was a major focus for review. This pilot project was initiated
in 2017 to indicate first-year teacher effectiveness and positive impact on P-12 student learning. Data emanating from this project
were shared with EPP faculty, as well as with supporting committees and advisory groups, including the Educator Preparation
Council (EPP governance group), P-12 Advisory Committee, EPP Assessment Committee, and the EPP Bias Review Committee.
Analyses of this project and its subsequent data were also presented by EPP faculty and participating first year teachers at the
annual Oklahoma Association of Colleges for Teacher Education (OACTE) conference. Departmental faculty, as well as first-year
teacher participants, discussed data analysis, adjustments and trends to the project, and plans for moving forward with future
administrations of the project, based on data collected and reviewed from its initial administration. Another example of data
reviewed emanated from the EPP's Annual 1st-3rd-5th Year Alumni (completer) Survey. This survey is sent annually to completers
who are in their first, third or fifth year of teaching. Data resulting from these surveys were shared with departmental faculty, the
Educator Preparation Council, the P-12 Advisory Committee and various other stakeholder entities. Additionally, a newly developed
Cooperating Teacher Survey was developed in partnership with P-12 administrators. This survey assists the EPP in identifying
prospective field and clinical experience cooperating teachers in the following areas: 1) teachers with at least 3 years teaching
experience, 2) teachers that represent an identified diverse group, and 3) teachers that have consistently demonstrated effective P-
12 teaching. As a result of this survey's implementation, additional qualified and effective teachers have been identified as possible
partners and mentors for future clinical experiences of the EPP's candidates. A significant number of teachers recently identified in
these surveys are now actively engaged in assisting the EPP. 
While numerous changes were implemented and documented in the 2017 CAEP Self-Study Report, there are specific examples of



program change. Specifically, as a result and analysis of OSAT (Oklahoma Subject Area Test) scores by departmental faculty and
the Educator Preparation Council, the EPP observed that in several of its specialized educator preparation areas/programs, a
significant number of candidates struggled with certification tests in their respective specialization areas. As a result of the review of
these data, the EPP implemented a new policy requirement for all candidates in the program. Beginning in 2017, all candidates are
now required to participate in at least one testing preparation session taught by EPP faculty before the completion of their
respective programs. Additionally, Advanced Program candidates are required to participate in certification testing workshops as
they prepare to take Principal and Superintendent certification exams. Testing preparation sessions are offered twice during each
academic year: spring and fall. Documentation of individual candidate participation is entered on individual candidate electronic
data file. As a result of this newly implemented policy, noticeable improvements in OSAT test scores have been identified. Due to
the success of these testing preparation opportunities, and because many candidates participate in certification testing during the
summer months, the EPP’s plans to implement an additional summer testing preparation session for all interested candidates in
summer 2019.
While continuous improvement is an ongoing process, the EPP documented continuous improvement data in its 2017 CAEP Self-
Study Report. The EPP analyzed various data from multiple assessments to evaluate the effectiveness of its programs, as well as
to affirm effective preparation for its candidates. Specifically, various first-year teacher assessments have provided critical and
valuable data for continuing to assure that completers are prepared to positively impact P-12 learning. The EPP Assessment
Committee reviews and analyzes all data and as a result of these reviews, presents recommendations and observations to the
Educator Preparation Council (governance group) for consideration. The primary function of the Educator Preparation Council is to
approve EPP policy and any changes resulting from data-driven recommendations and analysis. Minutes of Educator Preparation
Council meetings where data-driven changes occur are documented. Departmental faculty also considered recommendations from
the Assessment Committee, as well as their own analysis and observations. Departmental faculty meeting minutes are also
documented. The EPP has approved and utilizes a timeline and schedule for when specific assessments are administered.
Specific assessments are organized according to various times during the academic year. 
In 2017, the EPP Assessment Committee conducted validity and reliability processes for the EPP created P-12 Action Research
Project, one of the innovative/pilot programs for the EPP. Success goals and projections from the initial implementation of this
project was reviewed by departmental faculty and assessed by the Assessment Committee. The Assessment Committee’s
membership consists of EPP faculty, plus faculty from SNU Arts & Sciences, as well as P-12 stakeholder representation.
Examples of evidence of changes and program modifications related to data analysis are demonstrated in Departmental Faculty
and Educator Preparation Council minutes. 
Each candidate in the EPP is tracked and documentation is entered on individual candidate electronic data pages. As individual
candidates meet requirements for admission to the EPP, information is updated on the candidate's electronic data page. While
each candidate must individually meet all requirements for admission to the program, all candidates are admitted collectively by
cohort group. Cohort groups are admitted once during fall semester and once during spring semester. Cohort corporate cumulative
GPA must be a minimum of 3.0. During 2017-18, 2 admission cohort groups were admitted; Cohort group #6: 3.45 GPA and Cohort
group #7: 3.45 GPA.
While the EPP was not required to report on its Advanced Level program in its recent CAEP Self-Study Report and accreditation
visit process, as a part of their SPA (Specialized Professional Association) and moving forward with CAEP Accreditation Standards,
the Advanced Program (Educational Leadership: Building District Levels) regularly and systematically solicits feedback from their
completers through administered surveys and through the advanced program MAEL (Master of Arts in Educational Leadership)
Advisory Group. As a result of these endeavors, review of survey responses, and advisory group feedback, input and
communication, the following are examples where program and coursework revisions to the EPP’s Advanced Program have
occurred; 1) an additional case study has been implemented that focuses on long and short range planning and process for
building principal and district superintendent leadership and professionalism, 2) test preparation sessions specifically for graduate
candidates, and 3) the inclusion of servant leadership aspects embedded in existing coursework. Additionally, the Advanced
Program’s analysis of survey data has determined that a significant number of Advanced Program completers are continuously
recognized and honored for their leadership capabilities, and has also demonstrated that opportunities for advancement in
educational leadership roles are consistently being experienced by the EPP’s Advanced Program completers.

Tag the standard(s) or component(s) to which the data or changes apply.

1.1 Understanding of InTASC Standards
1.2 Use of research and evidence to measure students' progress
2.1 Partners co-construct mutually beneficial P-12 partnerships
2.2 Partners co-select, prepare, evaluate, support, and retain high-quality clinical educators
2.3 Partners design high-quality clinical experiences
3.1 Recruits and supports high-quality and diverse candidate pool
3.2 Sets selective admission requirements
3.3 Monitors attributes and dispositions beyond academic ability
3.4 Creates and monitors candidate progress
3.5 Candidate positive impacts on P-12 students
3.6 Candidates understand the expectation of the profession



4.1 Completer impact on student growth and learning
4.2 Completer effectiveness via observations and/or student surveys
4.4 Completer satisfaction
5.1 Effective quality assurance system that monitors progress using multiple measures
5.2 Quality assurance system relies on measures yielding reliable, valid, and actionable data.
5.3 Results for continuous program improvement are used
5.4 Measures of completer impact are analyzed, shared and used in decision-making
5.5 Relevant stakeholders are involved in program evaluation
A.1.1 Candidate Knowledge, Skills, and Professional Dispositions
A.2.1 Partnerships for Clinical Preparation
A.3.2 Candidates Demonstrate Academic Achievement and Ability to Complete Preparation Successfully
A.3.3 Selectivity during Preparation
A.3.4 Selection at Completion
A.4.2 Satisfaction of Completers
A.5.1 Quality and Strategic Evaluation
A.5.3 Continuous Improvement
x.2 Technology
x.5 State Standards (if applicable)

Upload data results or documentation of data-driven changes.

 Admission_Interview_Rubric1_.pdf

 Rubric__Action_Research.pdf

 Student_Learning_Gains__Action_Research_Project_TWS.pdf

 TLE_Marzano_Model.pdf

 TLE_Tulsa_Model.pdf

 OSAT.pdf

 Assessment_Committee_Meeting_22017.pdf

 Validity___Reliability_.pdf

 Admission_Requirements.pdf

 Cohort_Admission_Group_7__Ed_Prep.pdf

 EPP_Schedule_for_Data_Collection.pdf

 Excerpts__Ed_Prep_Council__Dept._Faculty_Meetings.pdf

 Excerpts_(Part_II)_Ed_Prep_Meetings.pdf

 Candidate_Data_Tracking__SAMPLE.pdf

6.2 Would the provider be willing to share highlights, new initiatives, assessments, research, scholarship, or service
activities during a CAEP Conference or in other CAEP Communications?

 Yes    No

6.3 Optional Comments

Southern Nazarene University's Educator Preparation Program (EPP) participated in its CAEP Accreditation visit during Spring
2018. As a result of this visit, CAEP Accreditation Board voted in October 2018 to grant Southern Nazarene University's Educator
Preparation Program full CONTINUING ACCREDITATION, with NO Areas for Improvement and NO Stipulations. Additionally, 2
previous AFI's (Areas for Improvement - NCATE) were REMOVED as a result of the Spring 2018 CAEP Accreditation visit.



Section 8: Preparer's Authorization
Preparer's authorization. By checking the box below, I indicate that I am authorized by the EPP to complete the 2019
EPP Annual Report.

 I am authorized to complete this report.

Report Preparer's Information

Name: Tim Taylor

Position: Chair, School of Education

Phone: 4057176267

E-mail: ttaylor@mail.snu.edu

I understand that all the information that is provided to CAEP from EPPs seeking initial accreditation, continuing accreditation
or having completed the accreditation process is considered the property of CAEP and may be used for training, research and
data review. CAEP reserves the right to compile and issue data derived from accreditation documents.

CAEP Accreditation Policy

Policy 6.01 Annual Report

An EPP must submit an Annual Report to maintain accreditation or accreditation-eligibility. The report is opened for data
entry each year in January. EPPs are given 90 days from the date of system availability to complete the report.

CAEP is required to collect and apply the data from the Annual Report to:

1. Monitor whether the EPP continues to meet the CAEP Standards between site visits.
2. Review and analyze stipulations and any AFIs submitted with evidence that they were addressed.
3. Monitor reports of substantive changes.
4. Collect headcount completer data, including for distance learning programs.
5. Monitor how the EPP publicly reports candidate performance data and other consumer information on its website.

CAEP accreditation staff conduct annual analysis of AFIs and/or stipulations and the decisions of the Accreditation Council to
assess consistency.

Failure to submit an Annual Report will result in referral to the Accreditation Council for review. Adverse action may result.

Policy 8.05 Misleading or Incorrect Statements

The EPP is responsible for the adequacy and accuracy of all information submitted by the EPP for accreditation purposes,
including program reviews, self-study reports, formative feedback reports and addendums and site visit report responses,
and information made available to prospective candidates and the public. In particular, information displayed by the EPP
pertaining to its accreditation and Title II decision, term, consumer information, or candidate performance (e.g., standardized
test results, job placement rates, and licensing examination rates) must be accurate and current.

When CAEP becomes aware that an accredited EPP has misrepresented any action taken by CAEP with respect to the EPP
and/or its accreditation, or uses accreditation reports or materials in a false or misleading manner, the EPP will be contacted
and directed to issue a corrective communication. Failure to correct misleading or inaccurate statements can lead to adverse
action.

 Acknowledge


